Early Years Foundation Stage

Vision
Early Years Education is the foundation upon which young children build the rest of their P ful
schooling. It is a holistic education that encompasses all learning and development. At Oasis aytu

Academy Warndon we provide a bespoke, exciting and engaging curriculum that meets the

needs of all learners, teaching children to develop social relationships, skills and

understanding. The children will be prepared for ‘school readiness’ by building on what they N
already know, they will all become successful learners, responsible citizens, and confident Acce pt N g
individuals. As a result, of good quality provision and leadership, the children make .
exceptional progress towards catching up with the skills and abilities that are typical of other Curious
children their age. )
Empathic
PLACE encompasses the ethos of early years through consistent strategies and systems. Staff

model PLACE through building positive and supportive relationships with children and parents. All staff are
empowered to work as a team to provide the best opportunities for the children, systems and strategies have been
developed providing guidance and challenge. Staff teach inspiring lessons where children make rapid progress in all
areas of learning, reaching national expectations.

Parents and EYFS staff work together to share information about their child’s development and learning journey.
Opportunities are provided for parents to work alongside their child supported by staff to CELEBRATE the success
and progress of the children. At Oasis Warndon we give children a first rate start to their flight path of learning.

Teaching and Learning
Across the EYFS there are many different styles and approaches used for teaching and learning. The styles are used
at different times depending upon the age and needs of the children. Research on successful outcomes of Early Years
provision- both in the short term and for later success in school and as adults- has pointed to some general
guidelines. The next best outcomes for children’s learning occur where most of the activity within a child’s day is a
mixture of:

e Child-initiated play, actively supported by adults

e Focussed learning, with adults guiding the learning through playful, rich experiential activities.
This can be illustrated as a continuum of approaches as seen below.

Unstructured Child-initiated play Focused learning Highly structured
Play without Adult support for an Adult-guided, playful Adult-directed,
adult support enabling environment,and  experiential activities little or no play

sensitive interaction

Across each of our three settings, our systems and approaches are consistent, such as observation and assessment.
Our planning approaches vary depending upon the needs of the children ensuring that the provision meets as well as
challenges their needs. Staff communicate well to check children’s understanding, identify any misconceptions and
provide clear explanations to improve their learning. In doing so they respond and adapt their teaching if necessary.



Curriculum

The curriculum is planned following early years outcomes building upon the children’s interests. Across the year we
ensure that the children have a variety of experiences that teach them new skills and knowledge to develop their
self-belief and cultural capital so they can succeed in life. So that we build upon skills and knowledge we set out a
yearly coverage calendar. This ensures that the children have a range of opportunities. We then link in texts and
themes to provide a rich variety of language and opportunities. Trips are planned out across the year so that the
children have experiences that link with the theme. The themes are adaptable and can change depending upon the
interests of the children.

Trips/Experiences

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Happy West Visiting Little Owl Park Forest Welly boot land | Slim bridge
Hearts Midlands different farm School
Safari Park places of
worship -
Church
Early Smart Trees | Visiting Cotswold Park Forest Toddignton Picnic
Explorers | Christmas different Farm School train ride
Nursery places of
worship -
Church
Reception | -Local walk -Visiting -Visiting -Sea life -Butterfly nets -Emergency
-Visiting different historical centre -Farm services
community places of building e.g. cas | -Safari Park shops/shops/sc | -Visitors from
buildings worship tles, local -Forest hool kitchen different
-Dentist -Visits to buildings School -Local Farm to careers
visit outdoor -Virtual tours Fork initiative
spaces to -Travelling
observe theatres
seasonal
changes
-Virtual
tours/google
street view
-Visit to the
cathedral

The curriculum delivered in the setting involves activities and experiences from these seven areas of learning.
These areas of learning and development address children’s physical, cognitive, linguistic, social and emotional
development. No one aspect of development stands in isolation from the others as all areas of Learning and
development are all closely interlinked. This ensures the delivery of a holistic, child-centred curriculum, which
allows children to make many links between what they are learning. All areas of learning and development are
given equal weighting and value.

At Oasis Academy Warndon, we believe that Early Years education is important in its own right and should not be
viewed simply as preparation for the next stage of children’s education. We believe that the EYFS framework
allows a natural progression into the National Curriculum during the autumn term of Year 1.




OAW Reception Yearly Overview

Fve just joined I've learnf who [ am I've learnt about | I've learnt about | fve learnt about fve learnt
schoal and I'm and where I'm frem, other people, has | creatures that animals, buf how abeut things
loarning about what about others and | fhe world 2lways | used to be alive, | do they grow and | that grow on
my place in the other places? been like this? what animals are | what other things | our planel;
world. alive now? grow? now how can |
take care of it
all?
Who am 1?7 What is the world What was the What is a living How do things Who looks
‘Where am 17 around me like? world like before | thing? grow? after our
Who can | Is it Autumn us? What animals How can | look planet?
become? everywhere? What will it be live on our after myself to
like in the future? | planet? make myself
grow?
Baseline Autumn Dinosaurs Spring Minibeasts Summer
Self {including Around the World Castles and Under the Sea Growing People who
dental health) Christmas past and Knights In the Jungle Healthy Eating help us
Houses and present (including dental Our Planst
homes health) (plants and
animals
helping our
planet)

Each topic has a knowledge organiser linked, which has a user-friendly front page. It is designed to be used with staff,

parents, and children where applicable. It contains a variety of information including a suggestion of how the topic

could flow week by week; key information to share throughout the topic; key vocabulary; key texts; things to do at

home; horizons. There are then three staff only pages which provide suggestions for learning opportunities, broken

down into each area of learning, in addition to some suggested resources.

Self

We will be..

Unigue — unlike anything else Getting to know our new teachers and friends.
The same - identical or similar Exploring our environment, finding out what we like and don’t like and discussing these preferences.
Different — not the same Learning about how we feel, why we might be feeling that way and how to express ourselves.

Exploring ways to look after ourselves, stay healthy and keep
ourselves clean, including brushing our teeth.

Compare —look at similarities and differences

Favourite — the one you like the most
Thinking abour who we are becoming and who we want to be when we grow up.

Key Information

Taking turns and listening to each other is important. It shows we value others and enjoy listening
1o them as well as knowing that sometimes we have to wait for our tum.

Emations are the way we feel. This indudes happy and sad, but there are other emotions too such
s scared, nervous, excited and surprised. Knowing our emotions and why we feel this way helps us
to understand ourselves and others better.

Keeping ourselves clean at school will help us stay healthy. Washing our hands regularly stops the
spread of germs — germs could make us ill. Wiping our . catching sneezes with a tissue and
coughing into our arm also stops the spread of germs.

Horizons

I feel. — Mike Gorden

Starting Schoal — Janer and Allan Ahlberg Take phote’s and create an e-bock of how to bok after ourselves

Take photo h other and ite thi
Why do I brush my teeth? — Angela Royston a4 ploto’s of each oxher and o favouree things



Personal, Social and Emotional Development

Think about the perspectives of others — listen to and d
Identify and express their feelings in relation to a variety
Partici in circle times and d sions about self
Begin to develop relatio vith peers

Join in with dass rules and routine

Physical Development
Discuss need for rules and how to stay safe
ore physical aspects of new environment e.g_ climbing frames

ety of d y a effects on our bodies

mmunication and Languag
Using the ne: bulary in : aging whole sentence
Circle times
Opportunities to talk about their i isli otions in a variety of contexts

Opportunity to talk about them res, their family, past events

Lireracy

Mark making likes and dislikes Share key texts
Favourite stories and rhymes Use vocabulary in role play situations (home corner)

Initial sound games

Marl
Tally charts of favourite things and record answers
Measures — look at similarities and differences of size (e g tallest and shortest children, biggest and smallest hands/feet)

Months of the year — do they know when their birthday is?

derstanding of the worl
Invite children o rake phota's of each other or of things they like/dislike. Use as discussion or writing points

Look at baby photo's or family trees — past and present.

Whar makes us unique? Circle time discussions/activiries abour similarities and differences — cultures, relig;

Expressive Arts and Design

Self portraits using a range of media and materials and tools — use mirrors to explore self
Create pictures of their favourite things in whichever medium they choose

Rale play scenarios from home, possibly using a home corner role play containing fomiliar Eams.

Farticipate in favouwrite and familiar songs and rhyms

Suggested Resources

Mirrors

Resources to discuss our emotions — warry dolls, picture cards, books, puppets, emoji faces
Role play with familiar items from home

Dental hygiene resources — large teeth for brushing and exploring, toothbrushes, toothpaste

Self care items to explorefhave in the role play — flannels, soap, shampoo bottles, toothbrushes

k about health and well-being




Bri

ish values

The fundamental British values of Democracy, The Rule of Law, Individual Liberty and Mutual respect and Tolerance
of faiths and beliefs are embedded in our curriculum and practice. We use the following strategies to develop the
children’s understanding.

Democracy

Rule of law

O Chitdran
understand bheir own
and athers’ behaviour
7 In wnderstand that
we have classroom
rules that hedp us fo
be safe and help us
learn fogether. (f In
understand that
breaking class rules
has conseguences

Democracy: making

decisions together
 Children are encouraged
to take furns and share
Children are encouraging
children fo know their
views cound, value each
other’s views and values
and talk about their
feglings, for example when
they do or do nof need help.
0 Ta take a class vofe on

Individual liberty:
freedom for all
Chitdren fo develop
thedr seif-knowledges,
self-esteem and
increase Hheir
confidence in their
own abilities, for
example through
aifowing children fo
iake risks on an
obstacle course,

Mutual respect
and telerance

& Childrer fo
celebrate different
festivals and share
experiences of i
culfures and faiths 0
Children fo learn fo
fake turns fo falk and
listen to each other
0 Oazsis ¢ habits 0
Adulfs lo provide

chosen fopic mixing colours, resources and
dalking about fheir activities thaf
experances angd chalienge gemder,
iearning. O Risk culfural and racial
faking. stereofyping

Individual liberty: freedom for all
Children fo develop their self-knowledge,
self-esteemn and increase their confidence
in their own abilities, for example fhrough
aifowing children fo fake rishs on an
obstacle course, mixing colours, talking
about their experiences and learning. 7 Risk
daking

e Encourage children to know their views count and their opinions are important by following their interests in

topics and activities.

Encourage children to make decisions together for e.g. when sharing

Encourage children to see their ‘bigger picture’ e.g. linking to part of a family, class, group, school,
community etc.

Provide opportunities for children to vote for activity choices, choosing a theme for their role play, choosing
a story or a song.

Encourage the completion of turn taking activities, sharing, discussion and collaboration for e.g. role play,
model making and using equipment.

In group times and circle times we model to the children to take turns, listen to others, to value and respect
the contributions made by others.

Encourage a climate of working together to create a safe environment where it is ‘safe’ to make mistakes,
share thoughts and ideas, and to explore different options e.g. promoting forgiveness after an argument,
opportunities to retry an activity and tolerance for different views.

The rule of law

Adults and children work together to create group rules.

Discuss the need for rules and how they should be fair to keep everyone safe and happy.

Teach children to understand their own and others’ behaviour and feelings, along with their consequences.
Work together to create an environment where actions are consistently followed through e.g. behaviour
policy, follow up on discussions and other choices after a group vote.

Encourage and support children to distinguish right from wrong.

Encourage children to take turns, share and compromise.

Individual Liberty

Encourage children to develop a positive sense of themselves.

Provide opportunities for children to develop their self-esteem and confidence in their own abilities. E.g.
Dino Power awards and next step certificates.

Encourage children to ask questions and trust that their opinions and ideas will be respected and valued.
Provide opportunities for children to follow and develop their own interest and ideas.

Provide activities for all children to engage in and actively challenge gender- specific tasks and activities.
Encourage children to reflect upon their similarities and differences and appreciate and respect that others
may have different views.

Mutual respect and tolerance of different faiths and beliefs

Work as a group to create an environment that include, values and promotes different faiths, cultures, views
and races.



e Provide opportunities for the children to make links with the wider community, e.g. link within the local
community, speaker’s visitor’s links with a local charity.

e Encourage children to learn about other faiths, cultures, traditions, families, communities and ways of life.
We encourage the children to share their experiences within the group and allow children to recognize
similarities and differences between themselves and others. For e.g. learning about festivals family units,
different occupations and places around the world.

Long term planning is in the style of a calendar linking into the various religious and seasonal celebrations and
events during the year. The plan is then developed from the children’s interests so they can lead the way with their
learning in the areas they are interested in.

Calobrations/
Events

-Recycle week
(20" Sept - 261
Sept)

-Black History
Month (Oct)

- World Space
week (4th 10"
October)
-Halloween (315t
Oct)

Diwali (41" Mov)
Eonfire night (51"

Mow)
World Science Day

(10" Now)
Remembrance Day
(1™ Now)

Hanukkah (29" Mov)
Christmas Jumper
Day (10" Dec)
Christmas (25! Dec)

Chinese New
Year (15 Feh)
Pancake day (2"
Feb)

Yaleptines day
(14" Feb)

World Eook Day
(37 March)
International
Women's Day (8"
March)

Science Week
(11-20" March})

Ramadan begins
(early April tbc)

Vaisakhi (131"
April)

Easter (1T
April)

Earth Day (22nc Transition
April)

Eid (May 2" thc)

Medium term planning is completed using the next steps in the children’s learning, their interests and ‘Early Years
Outcomes’. The focus is upon the skills and knowledge that the children need to address the gaps in their learning.
As a team all areas are planned for choosing activities and methods that will meet the needs of the children. To
engage the children each session; or series of sessions starts with a ‘hook’ to engage the children and make all
learning purposeful.

Gaps in learning are identified through data and next steps are planned for.

Enabling Environments.

Week |

53 Episode 5
(Zero)

53 Episode 1
{Once upen a
time)

53 Episode &
(Fruit Salad)

Count objects,
actions and sounds
Compare numbers
Compare weight,
length and capacity
Have a deep
undersfanding of
numbers to 10

Introducing 0
Review of numbers
1-5

Capacity

# Introduce the concept of zero

& Zoroisless than1and an absence
of something

# Exploring how zere relates to
‘empty’ - there is nothing in it

# Review of numbers 1te §
(including totalling values and
coins)

# Comparison of numbers to §
using language of greater than
and less than

» Explore capacity = full and empty,
nearly full, nearly empty, half full,
half empty

» Insand [ water area explore
concepts of full and empty

+ Pass round a snack basket with 10
snacks in, count backwards as
each child takes one out and when
the basket is empty shout ‘zera!

+ Make shoe-box small worlds for

number of things in for each

# Play 'l spy’ number game in a
circle. First person 'l spy 1
computer’, 2nd ‘| spy 2 shoes’ etc.

#  Sot up fruit stall with up ta 5 of
each type of fruit. Provide baskets
for fruit to be partitioned inte.

# Play a finding pairs game with 2
children. Print out from

numberblocks fruit salad’ lesson.

Week 2

53 Episode 2

Link the number
symbol with its
cardinal number
value

Compare numbers
Understand the one
more thanfone less
than relatienship
between
censecutive
numbers

Explore the

Number bonds to §
= five frame

More than, greater
than, less than,
fewer than

» Composition of 5 and numbers to
5

& Partitioning and combining 5 in
different ways

» Exploring the part part whele

+ Provide an area for children to
record height comparison
throughout the year

* Set height limit for various
activities/areas and vary

model to partition and b
numbers to §

# Explore heights and sizes - taller
than, shorter than

thr hout the day so all children
get access to the areas

# Feely bags with towers of up to 10
cubes. Each child picks a tower out
and compares if it is taller than /
shorter than <name»'s tower.

+ Use train set, sort trains into
different colour carriages. Find




Literacy

Early Reading- Reading helps to develop a young child's brain. In the first six years, children learn at a much faster
pace than at any other time in their lives. Vital connections in the brain are made very early in life. At birth, a healthy
baby is born with approximately 200 billion active brain cells or neurons. Given the right kind of stimulation, each of
these brain cells is capable of sprouting up
to 20,000 different dendrites / branches
and synapses / connections between them

which store additional information. These I») m E @
connections, which are a direct result of @ A L) P

o sisiall K Scon 2015

ESSENTIAL SKILLS, KNOWLEDGE, UNDERSTANDING AND ATTITUDES FOR HA ' P|ER ReaDers

stimulation the child receives through early Apply a range Phonicskils | [ interestand | [[ssentiatticky | [ Reac/engage
. . 0 motivation to words e.g. with a wide
experiences, form the basis of all future of and be able | | when reading - and read-toveot | | wer' i ther || range ot texts
to discuss eg does it look conventions reading for pleasure

learning and intellectual ability. whatthey || gt sound of rint and

information

11T

read right, make
sense?

Early reading within the early years is
supported by many different opportunities

provided across the curriculum. Children s | [l gl || el T i | oo | (B | Bl
are read to on a daily basis exploring these rco-ill | Rt | Keevmmal | Retsmontsall | Bomisrisoll | 0o | Rope el
stories or fiction texts in depth. A variety of petrey g prainfuny ores
different strategies are used to develop a comecty ety

love of reading encouraging the children to

listen and understand language for thinking, reciting, retelling and memorising stories, purpose and organisation and
conventions of print, using phonic skills and applying knowledge, sharing the enjoyment of books and stories with
other, using visual memory skills- names, sign and symbols in the environment alongside an exposure to a wide
range of book, rhymes, songs and stories.

Phonics- To support the essential skills, knowledge, understanding and attitudes we support the happier approach to
develop the children’s early reading approaches. (Early Years teach phonics through a bespoke Oasis Phonics
curriculum, Bookwings).

Early Writing- Being able to write is one of the many things that most of us take for granted. Even if we’re not a keen
writer, we may still write out a shopping list or jot down the odd note. For children, writing is a skill that they have to
learn and, like so much during their childhood it develops gradually.

Starting to write- The writing journey begins by making marks, children create patterns with their palms and fingers
with a variety of sensory materials. The first clear sign that children are interested in mark making comes when they
use thick crayons to make large circular and straight lines. This type of

mark making is often dismissed as scribble, but it is actually an important .~ O w

step in learning to write, because children are exploring to see what B ~NYT AN b
happens. In each of our early year’s settings, the opportunity to explore /W

this early writing skill is developed through adult interaction modelling
early mark making alongside the presence of environmental print and a variety of stimulating resources to mark
make with. These resources are available both in the classroom and in the outdoor area.

Deeper meanings- The marks that the children make begin to have more meaning over time. This can be seen by
listening to the children when they play with pens, crayons and paper. At first mark making is a blend of writing and
drawing. Children act out writing situations and through the use of role play and what they have seen other people
do. This shows the value of adult writing and provides the children with examples of how you write and ‘lends them
your writing brain.” By providing a variety of different situations to model writing, children will see the skills in
completing their own writing.

First words to confident writing- At around four years old, children begin to write their first words- mostly their
name and it has huge meaning for them. The next stage of writing links with their knowledge of reading as children
learn letter names, the sounds the letters make and letter formation. Words now begin to have more meaning to
them. At this stage children start to segment the sounds to write and will begin to write sentences building on their
use of phonics and a good understanding of tricky words. We use a variety of strategies alongside phonics to teach



the children early reading and writing and to give the children the skills and knowledge they need to develop a love
of reading and writing. We use ‘The Write Stuff’ approach to teach and support writing.

Early Reading

Early Writing

Nursery- Early Explorers and Happy Hearts use
the Alphabet Rhyme time book to support with
planning and implementing phonics in Nursery.
Sessions introduce each letter of the alphabet
to the children through songs, experiences, and
a variety of activities. These sounds are
revisited and planned into the continuous
provision.

Lower ability children are targeted through
intervention groups to enhance listening and
attention skills.

Sharing books and stories in whole group and
small groups creating excitement

Books available for children to access in all
areas of the curriculum

Key vocabulary taught and explained
Communication and language strategies

Daily letters and sounds in focus groups
Phonics teaching for those who are ready to
access

Reading for pleasure at home- Home library
Key focus text to learn recite, retell and
memorise

Environmental print

Learning rhymes, songs and alliteration

Talk for writing strategies to retell orally

REAL project sharing strategies with parents.

The Write stuff approach is used in Reception
to support the children’s developing vocabulary
and early writing techniques.

Variety if tools to mark make both inside and
outside on small and large scale

Teaching pencil grip and tracking the progress
of pupils

Adults modelling writing and mark making in
role play or whole class teaching

Physical development movements to support
control, hand eye co-ordination and to build up
muscles- including crossing the mid line
Handwriting sessions to teach letter formation
Teach spelling strategies to support tricky
words

Teach, remember and apply tricky words-
children have a tricky word tins to practise
these at home

REAL project for support with early writing
strategies.

Literacy Planning

Reception teachers plan together taking the skills and knowledge from the medium-term plan and mapping the
learning out across the week, with a clear focus upon Literacy and Maths linking in all areas of the curriculum.
Literacy and Maths planning is presented using Powerpoint and includes; structure of the lesson, visual aids, key
vocabulary and TA direction, differentiation and focus children/groups (available in the notes).

As the year progresses the children are grouped by ability and a range of adult led and child-initiated activities take
place. A weekly plan is created, showing clearly what is happening and when, alongside staff deployment and
differentiation for ability groups. Key questions are planned for with links to curriculum.

Literacy planning follows The Write stuff structure, through the lenses within the Fantastics, introducing writing
through a meaningful moment. Grandma Fantastic explains and models the new vocabulary that the children will
need during the lesson, they can then construct and hold a sentence and class teachers model writing that sentence.
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Look al the Piclure. Tell me three H\ings you can see in the
sPring Picture, Write down the initial sound of those three H‘:ings

you can see. (If H\eg can hear more than the initial sound, wrile

it down.)

A range of high-quality texts are weaved into all areas of the curriculum and are linked, where possible, into the
themes that run throughout the year.




- Starting school | - Tree Patricia - Dear Dinosaur ~Commotion in -The very hungry -4 superhero
Janet & Allen Hegarty and Britta Ryan L. Schrodt the ocean Giles caterpillar Eric like you Or
Ahlberg Teckentrug -Harry and his Andreae Carle Ranj
- Dirty Bertie - The fox in the dark bucketful of ~The Snail and -The Crunchy -Herces wheo
David Roberts Alison Green and dinosaurs fan the Whale Julia Munchy Caterpillar | help us from
= Charlie and Deborah Allwright Whybrow and Danaldsan Sheridan Cain around the
Lela l am too - We're going on a leaf | ddrian Reynolds | ~The Coral - We found a seed | world Liz
absclutely small | hunt Steve Mefzger =D Roar Kingdom Laura Rob Ramsden Gogerly
for school Lswren | - The Story Orchestra: | Henrietta Knowles and -Lulu loves -Real
Child Four Seasons in One Stickland Jennie Webber flowers Anna Superheroes
-Lulu's first day Day Jessica Courfney- | Tyrannesaurus -The Big Beok of | McQuing OK
Anna Mc@uion Tickle Drip JSulia the Blue Fuval -Eddies Garden (Nen-fiction
=l feal.. Mike = Goodbye Summer, Donaldsen Fommer Sarah Garland books for a
Gordon Helle Autumn & -Dinesaur Bones | -Flotsam Javid - Titeh Par range of
- Happy in our Goodbye Autumn, Bob Barner Weisner Hutchins people who
Skin Fran Hello Winter Kenard - First Facts: Somebody - -Plants around the | help us)
Manushkin Pak Di s O Swallowed world Learning -Somebody
- Children ef the | - The little red hen - - Window Stanley Saraf Ladders Swallowed
World Tessa Margot Zemach Jeannie Baker Roberts -“Wangari's Tree of | Stanley Sarah
Strickland - Reom en the Breom | - Step inside -Superworm Peace Jeaneife Raberts
-The Three Little | Jufia Jonaldson homes through Julia Donaldson | Winter =Flotsam
Pigs - Anna Hibiscus history Goldie ~Minibaast -Tha Enarmous David
- Home Carson Afinuwke Hawk and Sarah | madness Giles Potato Aubrey Weisner
Ellis - The Name Jar Gibb Andreae Davis - Window
- Let’s Build a Chor - The Knight and | -What the - Oliver's Jeannie
House Mick -Let's Colobratel the Dragon Tomie | ladybird heard Vegetables Vivian | Saker
Manning and Festival Peerns from de Paola Julia Donaldson | French and Alisen | - Tidy Emily
Brita Granstrem | dround the World - See inside - Firefly Home Bartlett Gravett
-In every house Debjani Chatterjee castles Aatie Jane Clark and - 1 will never not -The Great
on every street and Brian 0Arcy Daynes and David | Britta ever eat atomato | Paper Caper
Jess Hitchman - Light the lights Hancack Teckentrup Lauren Child Oliver
and Lili La Margaret Moorman - The kiss that -Look to the - How did that get | Jeffers
Baleine ~Christmas in Lages missed Haran Skies in my lunchbox? - One Plastic
Phonics - Book Wings
The uniqueness of Book Wings Phonics is that the
synthetic phonics teaching opportunities are recozor%c\;vnc;’rgood recc?;nﬁﬁou:?é%od
embedded within the context of real books; books comprehension comprehension

written by skilled and well-known writers and
illustrators who know how to engage children and
make them want to read for pleasure.

The balance between the two skills (word recognition Poor word Good word
; . recagnition; poor recognition; poor
and language comprehension) changes as children comprehension comprehension

acquire decoding skills and progress from learning to
read to reading to learn for information and pleasure.
As teachers, our main priority should be to instil a love
of books, enthusing and motivating children to want
to learn to read for pleasure, whilst working alongside teaching children to decode and encode.

Being able to read opens up the whole world for children. Being able to decode is only a part of reading. Wanting to
read, wanting to find things out, wanting to find out what happens next, these are the behaviours that propel
children to become readers hence the need to incorporate using real books. Blending and segmenting, recognising
split digraphs, recognising tricky words by sight are essential elements of teaching early reading skills but you
become a reader when you are driven to read out of a thirst for knowledge or out of a joy of being lost in a story.
Just like we need air to breathe, children need to hear and read stories it is so vital to our development as complex
human beings. That is why Book Wings Phonics uses storytelling and real books at the heart of the programme.

Whole class teaching is a central part of the programme as it exposes all children to new learning every day. Whole
class teaching provides you with the opportunity to take ownership of your class, to be empowered by the
knowledge you have of every individual. Gentle reminders can be given to specific children throughout the day
enabling you to build and expand upon your phonic session across the curriculum, giving phonics a real purpose of
being integral to being a reader and a writer.



Weekly suggested sequence

Recap based on
formative
Phase 2 New phoneme New phoneme New phoneme New phoneme
assessment +
new tricky word
Recap
Phase 3 New phoneme New phoneme Recap New phoneme
Practice + apply | Practice +apply | Practice +apply | Practice + apply
new grapheme + | new grapheme + | new grapheme + | new grapheme +
Phase 5 New grapheme other other other other
grapheme(s) for | grapheme(s) for | grapheme(s) for | grapheme(s) for
phoneme phoneme phoneme phoneme
Reception
Autumn 1 Baseline satp fnmd gock ckeur
+1 +the +no
. qu +
hbfff I'1l'ss vw Xyzzz
Autumn 2 . ! v consolidate Consolidate consolidate
+go +to/into | +we/me | +be/you
+was / are
. ng ai ee .
el chshth +they/ igh 0a oo 00 ar or ur ow oi ear air ure er
+he / she are +her / my
At the end of Spring 1, we would recommend doing summative phonics assessments with your
class to establish:
Spring 2 - the phonemes & tricky words they have learnt and therefore the gaps you will need to focus on
- their confidence with saying graphemes and blending the sounds to read words
- their confidence with orally segmenting words and recalling the graphemes to write them
Summer1 |y can then plan your lessons for the remainder of Spring and Summer terms to recap the sounds
that your class needs the most practice with, and start to weave in more challenging opportunities
Summer 2 | for reading and writing. You can also start to include words with consonant blends to develop
confidence with Phase 4.

Nursery

Cl

Aot e ooy
g " lanen

»

habgt

% “rhyme timé" |

Early Explorers and Happy Hearts use the Alphabet Rhyme time book to support with planning and implementing
phonics in Nursery. Sessions introduce each letter of the alphabet to the children through songs, experiences, and a
variety of activities. These sounds are revisited and planned into the continuous provision.

Alphabet rhyme time and letters and sounds planning follows the sequence of squiggle while you wiggle (when
appropriate to make links with topic). Introduce the sound with alphabet rhyme time and the following day recap
the sound using letters and sounds activities Phase 1. Happy Hearts- plan in 1 sound a week, this progresses to 2

sounds per week in Early Explorers.



Baseli .
Autumn 1 aseline il t,s s,f w
Autumn 2 .
n,j h,u a,b c,0 d,m n,r a,p
Spring 1 ) . .
pring k,y g, e,V W, X z consolidate | consolidate
Spring 2 . i i X
At the end of Spring 1, we would recommend doing summative phonics assessments
with your class to establish:
- the phonemes they have learnt and therefore the gaps you will need to focus on
Summer 1 | @nd sounds to revisit.
- their confidence with saying graphemes orally and identifying the initial sounds in
words.
- their confidence with orally segmenting words and recalling the graphemes
AT Ts) You can then plan your lessons for the remainder of Spring and Summer terms to
recap the sounds that your class needs the most practice with and start to weave in
more challenging opportunities for reading and writing.

To develop their love of books, children take home a book of their choice to read with their parents, they get the
choice of a range of picture books and topic books.

Weekly sequence

Teach New Revise Teach New .
Revise Phoneme
S phoneme Phoneme phoneme Letters and
ase Alphabet rhyme Letters and Alphabet rhyme
. . sounds
time sounds time

Squiggle while you wiggle/Dough Disco

Happy Hearts and Early Explorers participate in daily sessions of dough disco and Squiggle Whilst You Wiggle, to help
develop the children’s fine motor and gross motor skills.

e Dough Disco is fun, engaging and active, it helps to stimulate the happiness chemicals (endorphins), which in
turn impact on memory. Children need to have strong muscles in their hands to enable them to write
effectively and dough disco helps the child’s brain learn to control the fingers quicker, in preparation for
writing.

e Squiggle Whilst You Wiggle uses dance and large movements to help children develop the muscle control
they need for writing. They learn a sequence of new gross motor movements in sequence, and each
movement links to a piece of lively music. They dance using each movement and then use it to make marks,
using pens and a variety of other mark making tools.

Maths

Early Maths- There are six main areas that collectively underpin children’s early mathematical learning, and which
provide the firm foundations for the maths that children will encounter as they go through the years in primary
school. They are:

e Cardinality and Counting: understanding that the cardinal value of a number refers to the quantity, or
‘howmanyness’ of things it represents.


https://www.ncetm.org.uk/resources/52502

e Comparison: understanding that comparing numbers involves knowing which numbers are worth more or
less than each other.

e Composition: understanding that one number can be made up from (composed from) two or more smaller
numbers.

e Pattern: looking for and finding patterns helps children notice and understand mathematical relationships.

e Shape and Space: understanding what happens when shapes move, or combine with other shapes, helps
develop wider mathematical thinking.

e Measures: comparing different aspects such as length, weight, and volume, as a preliminary to using units to
compare later.

Early Maths-
e Counting songs and rhymes taught daily.
e Reading books that combine numbers and stories.
Maths equipment puzzles, items to count, measure, explore shape available in the environment
Matching numerals and quantities
Focus teaching of maths skills- counting, numeral recognition, shapes.
Teaching mathematical language
Opportunities to apply skills in real life content through problem solving an reasoning
Sorting activities to develop logic
Daily Maths Meetings following Maths mastery
Recognising and creating patterns
Shape matching, recognition and sorting.
Exploring standard and non-standard units
Measuring items in the environment
Comparing heights- build with blocks and count amounts
Combining amounts exploring addition and subtraction to find a total
Using number lines and amounts to explore more and less

Reception planning follows the National Centre for Excellence in the Teaching
of Mathematics (NCETM). NCTEM follows Maths teaching for mastery, rejects
the idea that a large proportion of people ‘just can’t do maths’. All pupils are

encouraged by the belief that by working hard at maths they can succeed. D 2
Pupils are taught through whole-class interactive teaching, where the focus is \%
on all pupils working together on the same lesson content at the same time. b

This ensures that all can master concepts before moving to the next part of the

curriculum sequence, allowing no pupil to be left behind. If a pupil fails to grasp a concept or procedure, this is
identified quickly, and early intervention ensure the pupil is ready to move forward with the whole class in the next
lesson. Lesson design identifies the new mathematics that is to be taught, the key points, the difficult points, and a
carefully sequenced journey through the learning. In a typical lesson pupils sit facing the teacher and the teacher
leads back and forth interaction, including questioning, short tasks, explanation, demonstration, and discussion.
Procedural fluency and conceptual understanding are developed in tandem because each supports the development
of the other. It is recognised that practice is a vital part of learning, but the practice used is intelligent practice that
both reinforces pupils’ procedural fluency and develops their conceptual understanding. Significant time is spent
developing deep knowledge of the key ideas that are needed to underpin future learning. The structure and
connections within the mathematics are emphasised, so that pupils develop deep learning that can be sustained.



https://www.ncetm.org.uk/resources/52501
https://www.ncetm.org.uk/resources/52503
https://www.ncetm.org.uk/resources/52504
https://www.ncetm.org.uk/resources/52505
https://www.ncetm.org.uk/resources/52506

Oasis Reception Maths Yearly Overview

This document is designed to be used to support you in planning maths for the Reception year. It has been created using a
variety of resources, including elements of White Rose, Maths Mastery, Karen Wilding's ‘number sense” approach and the
NCETM's Numberhlocks resources.

This is a suggested yearly overview for you to follow to ensure you are teaching a broad and balanced curriculum, that
covers all areas of the new Early Years Foundation Stage Framework. In the revised EYFS framework there is a heavy
focus on developing mastery of numbers to 10, rather than stretching beyond 10, although we recognise that there will be
cohorts where it is possible to develop mastery to 10 and teach mastery beyond within the Reception Year.

Week 2

Week 3 Week 5 Week & Week 7

Autumn 1 Easeline Introducing 1 | Introducing Introducing | Consolidatio
Circles 2 3 n
2 step Triangles
patterns
Semi-circles
Autumn 2 Introducing & Introducing Consolidate | Composition | Comparing Sorting Consolidatio
Quadrilateral 5 to 5 of numbers guantities Measure n
5 i Pentagons to5/ 1more /1 (weight / Subitising
number less size)
bonds

This overview is designed to be used flexibly by your setting, and has consolidation weeks built in for you to target the
needs of your children and cohort precisely and ensure that any misconceptions in maths are addressed immediately

before moving on.

AUTUMN 1 Concepts ectives Enabling Environments

Week 1-3 Assessment TRANSITION & BASELINE

Week 4 Introduce 1 = Recognise 1 Working wall number display to progress
S1 Episodes 1(0ne) Circle = |dentify the quantity 1 (the oneness of 1) over the weeks (representations of 1in the

1in the environment

environment)

» Understand that 1°* means position 1 o X X
Different » Understand that once means one time Giving one item at snack time
representations of 1 » Recognise & Ip coin 1finger 1_thumk! keep mwing_ )
Recognising the numeral » Find1on the clock, telephone Performing actions once {reinforcing
: = Introduce a circle - with 1 side language of once)
P
Week 5 Introduce 2 = Recognise 2 Moahs ark songs, story and small world -
51 Episodes 2 Z on the clock = |dentify the quantity 2 (the twoness of 2) pairs of animals
(Another One) 51 2 step repeating = Know that 2 is 1 more than 1 Baskets of socks and gloves
Episodes 3 (Two) patterns = Know the concept of one and another one Games that require exactly 2 children to
2p come together to make two - compose / play

Recognising the numeral
2

Shapes with 2 sides -

decompose number
Count two objects in different orders,
rearrange and recount

Building on the number display - things
that come in twos
Encourage children to make a print

Semi-circles = Two can be represented with the words pattern using two of something £.0. hands,

twice, pair znd second feet, thumbs

= Find 2 in the environment Setting a table for two

- itizing different repr " of 2 Sorting representations of one and two

» Be able to continue 2 step repeating
patterns

= Recognise & semi-circle and understand
that 2 can be combined to make a circle.
Half of a circle is a semi-circle.

Week & Introduce 3 = Recognise 3 Goldilocks and the three bears with three

51 Episodes & (Three)

3 in the environment

Identify the quantity 3 {the threeness of
3)

Know that 3 is 1 more than 2

Know that 3 is 2 more than 1

Know that one object and two objects
together make three objects and vice
versa and also three of one object
(compaesing / decomposing numbers)
Find 3 in the environment

of everything inside

Building on the number display - things
that come in threes

Baa Bag black sheep




Maths Daily Planning
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Throughout the course of the lesson children have time to apply the skills taught using a range of resources. All
children are involved and taught at age related expectations, the children’s learning is either recorded through
Seesaw (for their Wow moments) or if recorded by the children it will be in their Reception books or included on the
Learning journey wall which is then added into the class Floor Book.




Early Explorers and Happy Hearts

In Early Explorers and Happy Hearts, the planning formats differ slightly as routines of the day are different and the
focus of provision must meet the needs of the children.

A Medium-term plan is developed based on the children’s interests and needs, also allowing for coverage of the EYFS
curriculum making reference to Nursery Checkpoints.

Spring

Mini beasts

Don't woke the bear Hare

[Feppa Figs Mature Trail

Poncake Day 1% March Mothers Day Eoster
Vorld Book day 3% March 27% March
spers Beon siak Fagfel pots [Fangry Flarrg TWihat the Iady bud heard.  |We are gaing on g egg hunt

Bod tempered lady bird

The very ungry catergillars easter|
gg hunt

Letters and sound ryming and alliteration,

Letters and sound

Letters and sound

|Letters and sound

Letters and sound

Letters and sound

Muami- Wil smith
1 g dance witn somebady who loves me-

Sucfin USA-beoch boys
Miami- Wil smath
I waang dance with
somebody wha loves me-

Co your thiag- basement Jaxx
283 - fuse O0G

T, 53 exnited the gointer sister
Co your tung- Basement Jaxe
‘zania - fusz ODG

rhyming and alliteratica thyming and alliteration _fhyning aad alliteration chyming and alliteration ¢hyming and alliteratica
Turn Toking Turn taking Listen to sach other [listen to each other Respect others Respect others
Dough Disco jh. Dusca Dough Disco h Disco Dougn Disco h Disco
Squiggle Whilst You Wiggle Squiggle Whilst You | Squiggle Whilst You Wiggle | Squiggle Wrilst You Wiggle | Squiggle Whilst You Wiggle | Squiggle Whilst You Wiggle
Maove 7 Wiggle Move & Move &
A horizontal wave Left and rignt Move 7 The loid down § Move & More 3
Surfi USA- bench boys A norizoatal way crossower Iy 5o extited the pointe sister | The stand up straght 5 Left5 Raght &

1 so excitad the pointer
sister

Do your thing- basement
Jaxx
Azt - fuse OCG

T 50 excited the painter sister
Do your ting- basement Jaxx
Azontg - fuse 0OG

Taining i Wit sangs and rhymes

Develog play around faveurite stories using props.

Develop their phanciogical gwareness, recognise
ards with the same initinl sound, such as money
pnd mother

Taining n with song: and
thymmes

Develog ploy argund
favouwite stories
using props.

[Devziop thair gonological

Toirting in with songs and
raymes

Develop play around favourite
staries using props.

Develop thair pronsiogical

gwareness count or clag
sylables in a word *

Taining i with songz and
rhymmes

Develop play around favourite
stories using props

Develop thesr phanslogical

guareness, count ar clag
syllables in o word *

Toining in with songs and
rhymes

Develop play arouad favewsite
stories using props.

rit2 some Letters acruratsly.

Toining in with s0ags and rymes

Pevelop play around favourite
Etaries using props.

\Wirite soms letters accuratsly

Letters and Sounds Fhase
Fhyme and alliteration
Alghsaet Rhyme Time

SEA
Ao Aimal fair
S- Dingle dangle scarserow

Letters and Sounds Phase
Pyme and olliteration
Bighabet Rryms Time

T&P
IP- Peter and Paul
Ir-

Letters and Sounds Phase
Fhyme and alliteration
Bighaset Rhyms Time

I&N
;s Tacy wincy spider
P

Letters and Sounds Fhase
Rhyme and alliteration
Alghabet Rhyms Time

M&D
[
o-

Letters and Sounds Paase
Rhyme and aliteration
Zphabet Phyme Time

L&G

L- Lucy locket
G- Goossy goosy gander

Letters and Sounds Fhase
Rhyme and alliteration
Alphabet Ruyme Time

oac
0- Old mother hublacd,
B

THTEErBIng:: countng to &, a8aing 1%
Egisade: Three Lile pigs and the big bad square

Encpes- 2d- Circles

ow many sides?

Fumbrblaess: couting 1o
5. Line ug 113 5 i order
Episode: Off we go

Ehapes 24 - Squares
Con pou recogrise o 3
Can you draw @ cirds?

How many corners?
Houe many sides?

NLTbEElotRs: Caunting 1@ 5,
Line up 1t 5 in order.
Ideninfy missing numsers 1t
5

Episade: Off we go continued

Shapes 2d- Triaagle
Can you recognise o __F
Con you draw o cirdle?
How many corners?
How many sides?

Tmaerock: countng 151
conesgondence

Egisode: Haw 10 count

Israges 2d- Rectangle
Can you recognise ¢ __?
Can you draw a cirdle?
How many comers?
Haw many sides?

Humber blocks
Subitisiag aumbers 110 5
Differeat ways of arvanging
blocks 1 5.
Episode: Stamgslines

Ehages 2d- Hexagon
Can you recogrise a __7?
Can you deaw o circle?
How many comers?
How many sides?

Tumazr Blocks,
Compositon of aumaers 110 5,
into part-past whale
Structurelparttioning & whole
number inta parts.

Erisode: the whole of me

Bhapes 2d- Pentagon
Can you recognise & ___7
Can you draw a cirde?
Haw many coraers?
How many sides?

Begin to understand the need to respect andcars

Begin to understand the

Begin to understand the need

[Talk about what they see, using|

Talk about what they see,

Talk about what they ses, using o

Evplore colowr and ealour
mixing

Jor the natural environment and all liking things  [1eed to respect andcae for | to respect andcare for the a wide vocabulary using @ wide vocaulary wide vocabulary
the natural envirgament and| natusal enviconment and all
all living things iuing things
Fancakes: fr4ing panl spatulal ingredients? Caring for pets: dogicat | Caring for Pets: dogicat Mothers day cards. Spring clean: Easter- egg hunts
Bowd! food! lead. Bowt! food! lead Wragging o gift. Easter Cards
Fowsrs
Rezpond to what tey'vz heard, expressing Respond to what theyve | Piay instruments to express | Floy instruments ta 2xgress  [ing with gitch Bing with gitch
thaughts aad feslings heasd, xpressing thoughts feelings cnd ideas. Jeetings and idsas.
and feslings. Ramember and sing eanre  Remember and sing entie songs.
Create closed shages with continuous Lnes and  (Create dosed shapes with  [Show different emotions in thewfShow differeat emotions in thei sangs
begin 10 use Tiese Shapes 10 represenl OBECIs  KOATALOUS lines and begin  [drawings - hoppiness, sadaess, [drawings — happiness, sadness,
0 Uzt trese Shages to fear, st fear. ste.
Exglore colour and colowr mising egresent objects
Explore calour aad colour Explore Texture
mikng. Exglore Testure Explore Taxture

A weekly timetable is planned for sharing the days or weeks focus building on the next steps of the children- this
includes adult deployment rota, learning objective, key questions and vocabulary. In Nursery planning stems from a
combination of children’s interests and adult led opportunities. To ensure that the children have a range of
experiences focus days on areas of learning are planned across the week.



Teilios wash ke Nagpg changing

Teilios wash hamdse Naggeg changing

Tiewdey Towtey Wadneszay | Thursday Frday
Pensaits day Werld bock day
ST AMN PPA = ALL DAY Michaahdowsdan cover
TEEAC0 | Deers opane 5oF Sean Tcars opans SoF oo Deers cpan. | Doers Ope 5o Seare Troors opan 5oF Soam
S00AT5 | Deugh D Dough Diace Fores ok | Deugh Diacs Deugh Diaca
Squiggle When Veu Viggle Squiggle Whan eu Wigglee axiicn | Squiggle When Yeu Wigglis Squiggle Whan eu Wigglee
Meve 7 Mais 7 Mae 7 Meve 7
A horizeetnl was laf: and righs & korizonzal wave logt and right Lack for Siges A horizorsnl wawe laf and righs A horizcnzol wav laft and right
S4giRUSAw bench beys Vefiaria Wil smith ofspring = |1 ginos.tancs with somsbodys shimsy SagiR,USAe beach beys
WALTe 10 cavalop fngar muscls and coe WALT- 2o davalop fnger musclss and. oe
WALT 5o devalop gross masar skils large | WALT co devalap gross masar stils Large ordinaiion. ordinaiion.
shoulder mevamanss |6 2 right shoulder mevamanss lo 2 right WALT to devalap grosz masar skils larga WALT ta devalap gross mesar atills, large
WALT. 10 use mark making wcls 1 make | WALT- 1o use mark maing wels w make up shoulder mavamanss lo% = righ shoulder wp ond. down, mavaman:
up e down marks and down marks » WALT- 20 use mark making wels 1o make up | WALTe 10 use mark mating weels 1 make up and
WWALT: Totlt | ond down marks down marts
ST5AT5 | Book wings and lewar and sounds Boot wings and lemer and sounds vy |95 wing: Tewers and sounds =
Sound s: recognise oiher words that st | Sound s secoguise o wores that sart with e | Sound a: necomise coter words that seart with | Sound a: necgaise e oo that ssart il .
withs, . ing 10 the soa what wil
Wals. davalop phenzlogizal sworanszs. Wl davalop phenclogical swaranssse WALT Tk | Wals. davslop phenclogical swaranssse
racogrisa words wih ama inifial 5ound | recogriza words wih sama inifial snund bt what 3004 | pgenmizg words wish sama inirial szund wslop phenzlogical sworanssse recagrisa
Writg zcund on IV/E: Wit saurd an paper R werd with sams inital seund
wite vocatulary | Wriss smund on TWE !
Write sound on paper
SIALS | Supervised reoth hohings Tapervieed tooih oo Tapervined tooih i Suparvized teoch bouhins
WALT» ba incrozsingly indapendsn: or WALT» ba incrozzingly indaperidant oz mesting WALT» ba incrozingly indapendsnt oz mesting | WALTe ba incroasingly indepenidant oz mesting
masting thair own cars. it wwn care it o care it wwn care
TITASE | Tnak dme wim tope i Talk abeus Tradk dme with to sl about preg Tnadk e with to Sl abaut sprig | Smach dme with to sl abot prng
Ipancaks day and whar we Enew.
TEE1T15 | Gefimiazed Lewming T, T - Tearming T, e on Ebes 10-10.30 ALL OUT BFES
Making poncakes vovics holding beeks cerrertly: ey -
WALT: Like one-banded tcols and sqaipmest, for ivs
anasplu, mikisg g per with scssen. Five fewry comcapli tasut
Showm & prafarence b b dosinast Band can have
tast Bl | W81 T eobing pars in soms group scdvier
1010304 usdoar Bkes Y0 right it I b 15 bthonn < U i o thi | G o s s wnd staies, e cimb ug sgaan
15,85+ 11, 15~ mendear diffarant parts of & buok = page sequuncisg e —
Communicaricn: LT
Cammusic s 10410304 gusdoar Gardan
30n purdoor Darden x '
1045~ 11.15- Qurdoor
TIT0- | Tidy dme wich Marsarg Rhymes Ty e v Marsary EHmer T e | Tidy time Wik osary Ehgmer Ty e v Marsary hgmer
1120 Hurweg Roymaz
Snack
TIT5 | Fead seud = The Runaway Fanceke Seory | Read Seud aall abous sprivg FF Twak] Foad ok = Faad ot =
135 Shape- cirelen find. cinciss Shage: circlee draw circis Shape- circlee How many comars does .crda | Shage: drclee draw a circle TWS

haws?

Teiliwn wush hiandis nagpy dhanging

5 Fcls man in.
a fuing courer

Heoma tma Hema dma Teilir wnzh handie nagpy changing Hema tima
e Hems Gms
‘wilae- wazh
hands- Magpy
changing
Home sma
TORCH TORH TURCH TORCH TORCH
Vidks ond ke Viaks and ke Thar drezand for | Wake and ke Waks and ke
Thrive group sy Thrive group acrvitie: fFrast school | Thrive group sciviiies Thrivs group acdvities
Tepic azed e Tepic bazed accvinar Faress chodl | Topic bamed acevidas
sezden 2
Crafae Fanctke making Crafs Crafs
Fin motze ik Crafs = curing pancehe woppings Fing motzr ik Fine maner iz
Turn mking games Turn mking games Turn tmking Turn mking
Cagking =
1:15 1ll 1,45 Dusside Barden, 1:15 tll 145 Dusside Gardsn, 15 tll 145 Qursids Garden
1,45 1ll Z15 1,45 1ll Z15 Negpissiznack il 2,15 Durside Tpm Both murzarias
E Fand chouds Don't waka the baar hare Fand diouds Don't weke Toand dhouds T beans Sk
515m Wumbar song» 5 crispy pancaias | Humbar songe 5 caremt 505 va lirde ducks wans swimming
cheics zzong
Numbar zange

In Happy hearts to capture a balance of adult directed and child initiated weekly planning ideas are captured by staff
across the week for the following week based on the needs of the children. Challenges building on the children’s
next steps are recorded and when observed are initialled by staff/ Enhanced planning for each are of learning is
planned across the term and added to as interests are captured.

Weekly enhancement is planned for alongside challenges, which build on the children’s next steps in learning and
specify the key vocabulary to be modelled and taught.

Continuous Provision

Early Years practitioners recognise continuous provision as the resources they offer children as part of an enabling
environment or the resources that are safe for children to explore independently. It is both these things, but it is
important to remember that continuous provision is not just provision that is continually accessible; it is also a
selection of resources that continue children's learning in the absence of an adult.



At OAW we set out continuous provision as below across areas of the classroom- these link with all areas of learning.

Continuous Provision Planning

2

Maths Area

<=

kev Learning Opportunities

Maths

* Rerogrises numersls 1105,

* Countsup to thres e four cliects by sning ane nurrer name for each
tem

Countsact sects wihich

[ i 10, and beginning 10

Countsaut i to s cbjects fram a keger group.

Seects the comert numeral to repeesent 10 5, then 160 10 abjects.

Maths ELG PSED Communication and Language

® Chi m, » COhidren play co-operativedy, [ = Theyanswer how' and ‘why'
arder and sy taking tums with ctters. questions abou thesr
nurber. « They . i

» Lisi i jects, they add g dig anorther's ideas ahout b to stowies: oF events.

inchuding doubiing hahing and sharing.
Chilidre ive wesght, capacity,
s vl ibjacte

positian, distance, ti v

e e e e

+ Theyan confidst to speskina
farikar group, willtak sbaut
their ideas, and will choase the

Cubes

Couns ; a0 b sabae prablerns, resturces they need fee their
. * They recogniee, creste and describe patters. ehersen activities.

Lissss thes Eanguage of ‘mars’ and fewer' i . e ey b

Beginning : e’ 30 shispes and it 20

shapes, i
* Selectsa portinular ramed shape.
» Can deseribe their et pasition such as befind o ‘next .
- il ' recreate

et and buiid models,
- interests
Resources Intended E Role of the Adult [ ey ore/
Caunters *  Make collections of thi »  Prenids i i . b
Numicon tothem, “rumber and “shape, spaceand measurs’ = Mumber, numer, count, add, mare,less, take aeay,
Nurnbe Tines * Soet, miskch and chassify. abjectives. Far example numbers, number wer, ame.
Number cards ta 20 + Seward make Lsse of wiitten numerds. fines, cijects for counting and sarting, tape * ID0shape rames e dee, g s, rectangle,
Spinners ¢ —— messu s, rulers, 20 and 30 shispes, di, i ——
i * Compare, exfimate and measure. i - ‘ + 30 shope rames e 4 spher, cube, abok, oyiecer,
Whitebaard and pens * Mk raarks in play situstioers whith spiners, deminges, sand tmers, clads, cong and terms faces and mmers b clexbe.
Shapes 2Dand 30 eonmunicats rathematical mesning caikulatars, boais, dipboard: .
Sorting circles » Inestigate and sab practical problems. fesaw, + e
Measuring tapes v Test thecries and e, Prinide acthities thi ghve: chiten the Feavyheaner, bghthter, kongligd, tin, wide.
Sand timers . St e ok . age o, behind, et o, e,

abjects

Tesach cheren meaths skilk and g them above, cntopetc.
apportunities to practice them. Futem.
Canypscoune?

Prenide & place to put mathe ta be shared |
digiayed.

Dayou bnow,f canyou sing.
wwhiat coud you do wiih these shapes?

children's thinking when an adult is notin the:
e

?
How ddyou.#

Fiow could you make longer; shorertaller?
ow can you fird the ot

What comes next n e pattem. .

How &

Enhanced provision is planned for on a weekly basis to enhance all areas of learning and the provision that we
provide for the children. Each activity is planned to enable the children to apply the skills and knowledge previously

taught.
Rationale Area of Resources Key
Learning vocabulary  totarget
Tracing letters in sand Children need to develop letter formation PD Respond to new Sand Tray | Letter Arthur
— can they practice the sounds in a multi- LIT experiences thatyou | Sound Sound Harrison
SENSOrY way? bring to their cards Form Charlie
attention. Write Ollie
Trace Alfie
Globes and Atlases Children are exploring the topic “Around uw Respond to new Globe Globe All
Can they explore the atlas | the World” and are learning about where experiences that you Atlas World
and globe to see where we are and where other countries are. bring to their Paper Earth
different countries are? attention. Countries
Can they have a go at Land
drawing their own map? Sea
Moulding dough Developing fine motor skills — relling, PD Respond to new Playdough @ Sgueeze Arthur
pinching, pushing, pressing, squeezing experiences that you Dough Press Harrison
bring to their tools Flatten Charlie
attention. Roll Ollie
Push Alfie
Pinch
Reading CVC words Children have learnt the phase 2 sounds— | Lit Respond to new CWCwords | Story All
Can the children read the | can they practice segmenting and CAL experiences thatyou | Reading Traditional
CVC words and books? blending. EAD bring to their books tales
attention. Glitter Key phrases
from the
stary
i Children are learning about number 5 and Maths Plan and think ahead | Cubes Print Al
Children use cubes to being able to recognise different EAD about how they will Faint Count
make different representations of 5 — can they use the explore or play with Paper How many
arrangements of number 5 | cubes and paint to explore different ways objects. Subitise
and print them in paint of making 5 5
Exploring weight with Children enjoy sensory activities. Maths Respond to new Seeds Measure All
seeds and pulses experiences that you | Scales Weigh



Rather than focus on each area of learning the areas are decided upon by the provision within the classroom. Each
activity has an objective for what how we would propose the children use hhe‘ resources. The focus is how the adult
would facilitate the learning, whilst the enhancement comes from the additional resources placed into the area.
These may be chosen from the interest of the children. The challenges are activities that the children can do
independently, they are skilled based and have challenges within them through chilli challenges, these vary with the
outcomes of the children.

Timetable-
A weekly timetable is created each week clearly showing the times for activities and sessions that have been planned
for across the week, this allows for a consistent approach in all sessions.

Dino Powers Morning —
Celebration Tuesday Wednesday Thorsday Friday time to talk
A bl 8.45-9.00 Gates Open Gates Open Gates Open Gates Open Gates Open

ssembly Breakfast TimetoTalk  Breakfast Time toTalk  Breakfast Time toTalk  Breakfast TimetoTalk  Breakfast Time to Talk

1:1 readers 1:1 readers 1:1 readers 1:1 readers 1:1 readers
Enrichment Morning

(Including Forest

Literacy

Ve 11.30-11.45 it it i i
Self-initiated 1145-12.45
12.45-12.50 Register Register Register Register Register

250110 PP

(Music, PE, Science)

Maths session

Getting ready for Getting ready for Getting ready for Getting ready for

home home home home

Characteristics of effective teaching and learning

We recognise that children learn in different ways, through developing skills and knowledge alongside learning
behaviours. In planning and guiding children’s activities, practitioners must reflect on the different ways and reflect
these in their practice.
Three characteristics of effective teaching and learning are:
e Playing and exploring - children investigate and experience things, and ‘have a go’
e Active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy
achievements
e Creating and thinking critically - children have and develop their own ideas, make links between ideas, and
develop strategies for doing things.
To engage the children with the characteristics we use ‘Dino Powers’ these are characters that the children use and
recognise to understand and celebrate their achievements. Children receive certificates and stickers when they have
displayed the dino powers. These are a starting point to a whole school curriculum centred on our Character robots.

LxPloReSAURLS Thinkesaurus

Explorosaurus Stickosaurus Thinkosaurus

— e |

Finding out and exploring Being involves and concentrating Having their own ideas
-Showing curiosity about objects, events and -Maintaining focus on their activity for a -Thinking of ideas

people period of time -Finding ways to solve problems

-Using senses to explore the world around -Showing high levels of energy, fascination -Finding new ways to do things

them -Not easily distracted

-Engaging in open- ended activity Paying attention to detail

Playing with what they know Keeping on trying Making Links

-Pretending objects are things from their -Persisting with an activity when challenges -Making links and noticing patterns in their
experience occur experience

-representing their experiences in play -Making predictions




-Taking on a role in their play
-Acting out experiences with other people

-Showing a belief that more effort or a
different approach will pay off
-Bouncing back after difficulties

-Testing their ideas
-Developing ideas of grouping, sequences,
causes and effect

Being willing to have a go

-Initiating activities

-Seeking challenge

-Showing a ‘can do’ attitude

-Taking a risk, engaging in new experiences,
and learning by trial and error

Enjoying achieving what they set out to
do

-Showing satisfaction when meeting their
own goals

-Being proud of how they accomplished
something- not just the end result
-Enjoying meeting new challenges for their
sake rather than external rewards or praise

Choosing ways to do things

-Planning, making decisions about how to
approach a task, solve problems and reach a
goal

-Checking how well their activities are going
-Changing strategy as needed

Observations and next steps

When observing the children and play partnering staff record what the children ‘say and do’ using observations.
These records are then linked to the checkpoints within the age bands (birth to 3, 3-4 and Reception) in the EYFS
Framework, the characteristics of effective teaching and learning and the child’s next steps.

Recorded observations are to capture the WOW moments in a child’s learning, these are uploaded onto Seesaw
(online learning journal) and to be shared with parents.

When recording an observation and marking a piece of work in Reception, staff can include next steps if necessary,
however this is not mandated e.g. NS- to practice letter formation of ‘S’. Staff need to have a secure knowledge of
where children are at and the children’s next steps and use this to inform future planning in order to close gaps and

address children’s individual needs.

Parents engage with Seesaw through homework challenges and adding on news and achievements that the parents
observe at home. It is also used to share key events with parents or changes that might be happening throughout
the school year. Parents can also comment and ‘like’ their child’s activity, which is posted onto their learning
journeys on Seesaw. This continues to keep parents involved and up to date in their child’s learning.

@ 1 @D




Archie made his own number sentences and used compare bears to work out his answers.

Seen by: Dawn Evans

fabulous work, I'm a very proud mummy

Observations and Wow moments are also captured and shared with the class via their Seesaw and their Learning
Journey display board, these moments are then preserved in a ‘floor book’, to allow the children to revisit and recap
prior learning and recall their meaningful moments within their learning experiences.

Learning detectives are 2 children within the class, who detect purposeful learning in the classroom and capture,
share and promote that learning at the end of each session. This develops communication ‘and‘ language for all

children and helps to build confidence when sharing with the class.
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CPD

Following monitoring outcomes staff receive bespoke CPD opportunities selecting from a variety of modules to meet
their needs also feeding into the overall ADP development and their performance management targets.

Oasis Warndon: T&L CPD
Lesson Study Module

Complete the following evaluation of the module using the reflections and evaluations in the
previous documents and the teaching standards on the following pages.

‘What are the main positive you believe you have gained as a results of this modul
I believe that | have significantly improved upon the development points we set out at the beginning
of the medule, in terms of feedback techniques and transitions. These were both identified as a
Dl e L s s an:vamrun:mwnm.::‘:;:n: _— strength in my lesson and it was noted in the modelled lesson that the children were in a good

routine and knew their transitions. This is something | will continue. | have developed my confidence
in teaching maths mastery too. In addition to this, | now have some new strategies to improve my
teaching even further.

Identify indivicual key developenent aress from monitoring.

tor following the supported planning session.
deoed feedback

tox follawing self-reflection discussion.

= Participant to reflective notes and set cen targets for followig week

* Follow up planring session incorparating new refelctions on targets

ion o jpant using enhanced development area.
evaluation of the development proess,

CPD Readings

Teachers have weekly CPD sessions to undertake readings e.g. Rosenshine’s Principals, linked to current research, in
order to implement and evaluate within their own practice. Teachers reflect on this weekly on a forum as well as
feedback given during 10 min slot at the start of staff meetings.

Steplab/ Coaching

Steplab is used to coach teachers through regular observations, highlighting effective areas of practice and
pinpointing small granular next steps that the teachers can address through their planning and teaching, that will
have the most impact on the children’s progress.

TACPD

Teaching assistants attend half termly phase meetings which enhances their practise the focus of these sessions are
planned from developments or sharing best practise across the phase.

TA’s also have a 30 minute CPD slot on a weekly basis to attend a variety of training, as well as completing online
units to refresh their practise or learn new skills.

Assessment

Informed by a range of perspectives: assessment is predominantly based on the teacher’s professional judgement
but should also take account of contributions from a range of perspectives including the child, their parents and
other adults.

Formative assessment is based primarily on the practitioner’s professional knowledge of what the child knows and
can-do day to day. It can be gathered during routine interactions with children and does not need to be planned. The
practitioner may simply reflect on the knowledge, skills and understanding that the child demonstrates in the course
of everyday learning to plan what to teach next. Where a child’s learning is embedded and secure the child is likely
to demonstrate what they know and can do consistently in a range of situations.

Summative assessment is based on a holistic view of what the child can demonstrate against each checkpoint within
the age bands for Nursery and ELG at the end of the Reception year. When assessing children against the ELGs,
teachers should look at the whole description for each goal to determine whether this best fits their professional



knowledge of the child, taking into account the child’s strengths and weaknesses. The ELGs are interconnected,
meaning that children are likely to demonstrate attainment in more than one area of learning when engaging in a
particular activity. Practitioners should consider the child’s development across the areas of learning, and whether
the levels of attainment in relation to each of the goals make sense when taken together.

Oasis Early Years Assessment Checkpoints is a document to support teachers with making Summative judgements at
Baseline, Spring and Summer as to whether the children in your class are on track or not on track. The checkpoint
resource is designed to be used as a reference point when inputting data at three points in the year - Baseline,
Spring and Summer. They are designed to support your judgments regarding on track and not on track at these

points. This document is not designed to be used as an individual tracking sheet for each child.

Oasis Early Years Assessment Checkpoints 2021/22

Area of Learning

Communication & Language

al, Social and

Understanding

Baseline checkpoint

Children who are on frack can mosily...

- engage in listening for short pes
aither in conversation or group act

as storytime

- listen and respond to ideas expressed by
other children or adults

- respond to instructions and follow simple
directions

Spring Checkpoint

Children who are on track can mostly...

. | -Listen and engage with a short group focus

chosen by an adult.

- Respand ta instructions and follow simple
directions with more than one part (complex
instructions)

- Begin to respond in conversation keeping to
the topic and able to offer comments and ask
questions

- To be able to listen and focus on a guided
task/theme and offer comments

Summer checkpoint (ELG)

Children who are on track can mostly...

-~ Listen attentively and respond to what they
hear with relevant questions, comments and
actions when being read to and during whole
class discussions and small group
interactions. - Make comments about what
they have heard and ask questions to clarify
their understanding.

- Hold conversation when engaged in back-
and forth exchanges with their teacher and
peers

Speaking

- use short phrases or sentences to
communicate their needs and opinions clearly
- start conversations with others

-Begin to extend a conversation with their
own ideas.

- Begin to use new vocabulary that they have
learnt in context

- Use speech to find different ways express
feelings and thoughts.

- Use talk in different ways during imaginative
play, to develop thinking, to collaborate and
plan with others and express ideas

- Use language to describe events in the past
and present.

~ Participate in small group, class and one-
to-one discussions, offering their own ideas,
using recently introduced vocabulary.

- Offer explanations for why things might
happen, making use of recently introduced
vocabulary from stories, non-fiction, rhymes
and poems when appropriate.

-Express their ideas and feelings about their
experiences using full sentences, including
use of past, present and future tenses and
making use of conjunctions, with modelling
and support from their teacher

Self-regulation

lal Development

~talk about their feelings in a simple way
- has awareness of the impact of their
choices and actions

- adapt to changes to their routing, such as
the routines of their Reception class

~Begin to understand that actions have an
impact on others, and attempts to show ways
to repair relationships or situations when
needed

~Talk about how they are feeling using more
in-depth vocabulary

- Shaw an understanding that their needs

~Show an understanding of their own
fealings and those of others, and begin to
regulate their behaviour accordingly

- Set and work towards simple goals, being
able to wait for what they want and control
their immediate impulses when appropriate
- Give focused attention to what the teacher

Entry points three times a year: Baseline, Spring and Summer. Following assessments gathered by each practitioner
are then entered into OAW early years assessment tracker on Bromcom. This then allows staff to analyse data as
part of pupil progress meetings. By using the data analysis, they can clearly see what the strengths of the provision
are, which groups and pupils are making accelerated pupils and the plan for gaps in learning through developing the
provision, curriculum focuses or timely interventions and therapies.

lPupiI Progress Venn Diagrams are a resource to support teachers with assessment. This resource is designed to be
used as a working document. It allows you to provide an overview of the children in your class in terms of
assessment. In addition to this, it covers the Prime areas of learning and allows you to have professional discussions
and make notes as to which children are not on track, why they are not on track and what you are going to provide
to support them to make progress. This could be specific interventions, adaptations to the environment or an
enhancement to the environment. This document is completed at least termly to ensure conversations about
children's progress are occurring and being recorded.l



Baseline — Reception October 24™ 2021

PSED

Typical childran [ working at depth J
Children NOT Jayden
achieving in Hayden
these rces
L Elzpay
- Jack-CandL
Fred
Charlattz — PSED
amelia
Steve - PD
Harry
lane
Emma
Shaun

/2_5 children in class 1 gh=24 %
s 3]

52% Boys 4B% girls

AKEAL 20% SEN; B % BE;

56% - typical or above in Prime area; 16% above
typical

&% below in all 3 prime areas

] [w 1 \C

We can see the percentage of pupils that are on track for GLD at each assessment point and then plan to meet the
children’s needs, delving into areas of learning where fewer children may not be working at ARE at that point in the

year. Termly pupil progress meetings ensure that children who may be off track are reviewed so other may be
focussed upon.




