
Main changes 

The Code of Practice (2014) covers the 0-25 age range and includes  

guidance relating to disabled children and young people as well as those with  

SEN 

• There is a clearer focus on the participation of children and young people and  

parents in decision-making at individual and strategic levels 

• There is a stronger focus on high aspirations and on improving outcomes for  

children and young people 

• It includes guidance on the joint planning and commissioning of services to  

ensure close co-operation between education, health and social care 

• It includes guidance on publishing a Local Offer of support for children and  

young people with SEN or disabilities 

• There is new guidance for education and training settings on taking a  

graduated approach to identifying and supporting pupils and students with  

SEN (to replace School Action and School Action Plus) 

• For children and young people with more complex needs a co-ordinated  

assessment process and the new 0-25 Education, Health and Care plan (EHC  

plan) replace statements and Learning Difficulty Assessments (LDAs) 

• There is a greater focus on support that enables those with SEN to succeed in  

their education and make a successful transition to adulthood 

• Information is provided on relevant duties under the Equality Act 2010 

• Information is provided on relevant provisions of the Mental Capacity Act 2005 

Principles underpinning this Code of Practice 

In practical situations in everyday settings, the best early years settings, schools and  

colleges do what is necessary to enable children and young people to develop,  

learn, participate and achieve the best possible outcomes irrespective of whether  

that is through reasonable adjustments for a disabled child or young person or  



special educational provision for a child or young person with SEN. 

 

Personal Budgets 

3.38 Young people and parents of children who have EHC plans have the right to request  

a Personal Budget, which may contain elements of education, social care and health  

funding. Partners must set out in their joint commissioning arrangements their  

arrangements for agreeing Personal Budgets. They should develop and agree a  

formal approach to making fair and equitable allocations of funding and should set  

out a local policy for Personal Budgets that includes: 

• a description of the services across education, health and social care that  

currently lend themselves to the use of Personal Budgets 

• the mechanisms of control for funding available to parents and young people  

including: 

o direct payments – where individuals receive the cash to contract,  

purchase and manage services themselves 

o an arrangement – whereby the local authority, school or college holds  

the funds and commissions the support specified in the EHC plan (these  

are sometimes called notional budgets) 

o third party arrangements – where funds (direct payments) are paid to 

and managed by an individual or organisation on behalf of the child’s  

parent or the young person 

o a combination of the above 

• clear and simple statements of eligibility criteria and the decision-making  

processes that underpin them 

3.39 To do this, partners should: 

• identify and agree the funding streams and services for inclusion and develop  

the necessary infrastructure to support their inclusion 



• identify the links to be made locally between the SEN offer and Personal  

Health Budgets for children and adults49 

• identify and establish the information, advice and 

identify and establish the information, advice and support necessary at an  

area and individual level to help families consider options for, and to take up  

and manage, Personal Budgets 

• develop a pathway for Personal Budgets within the process of EHC needs  

assessment and EHC plan development and the workforce and cultural 

changes necessary for a person-centred approach 

• identify how the new joint commissioning strategies will support greater choice  

and control year-on-year, as the market is developed and funding streams are  

freed from existing contractual arrangements 

• as an integral part of this, partners should ensure children, young people and  

families are involved in the decision-making processes at both an individual  

and a strategic level 

The Local Offer should be: 

• collaborative: local authorities must involve parents, children and young  

people in developing and reviewing the Local Offer. They must also  

cooperate with those providing services 

• accessible: the published Local Offer should be easy to understand, factual  

and jargon free. It should be structured in a way that relates to young people’s  

and parents’ needs (for example by broad age group or type of special  

educational provision). It should be well signposted and well publicised 

• comprehensive: parents and young people should know what support is  

expected to be available across education, health and social care from age 0  

to 25 and how to access it. The Local Offer must include eligibility criteria for  

services where relevant and make it clear where to go for information, advice  



and support, as well as how to make complaints about provision or appeal  

against decisions 

• up to date: when parents and young people access the Local Offer it is  

important that the information is up to date 

• transparent: the Local Offer should be clear about how decisions are made  

and who is accountable and responsible for them 

securing expertise among teachers, lecturers or other professionals to support  

children and young people with SEN or disabilities – this should include  

professional development to secure expertise at different levels: 

o awareness (to give a basic awareness of a particular type of SEN,  

appropriate for all staff who will come into contact with a child or young  

person with that type of SEN) 

o enhanced (how to adapt teaching and learning to meet a particular  

type of SEN, for early years practitioners, class and subject  

teachers/lecturers and teaching assistants working directly with the  

child or young person on a regular basis), and  

o specialist (in-depth training about a particular type of SEN, for staff  

who will be advising and supporting those with enhanced-level skills  

and knowledge) 

• assessing and evaluating the effectiveness of the education and training  

provision the local authority makes for children and young people with SEN or  

disabilities 

• activities that are available to disabled 

use their best endeavours to make sure that a child with SEN gets the  

support they need – this means doing everything they can to meet children  

and young people’s SEN 

• ensure that children and young people with SEN engage in the activities of  



the school alongside pupils who do not have SEN 

• designate a teacher to be responsible for co-ordinating SEN provision – the  

SEN co-ordinator, or SENCO. (This does not apply to 16 to 19 academies.) 

• inform parents when they are making special educational provision for a  

child 

• prepare an SEN information report (see ‘Publishing information: SEN  

information report’, paragraph 6.78 onwards) and their arrangements for  

the admission of disabled children, the steps being taken to prevent  

disabled children from being treated less favourably than others, the  

facilities provided to enable access to the school for disabled children and  

their accessibility plan showing how they plan to improve access  

progressively over time 

6.3 There should be a member of the governing body or a sub-committee with spe 

Curriculum 

6.12 All pupils should have access to a broad and balanced curriculum. The National  

Curriculum Inclusion Statement states that teachers should set high expectations for  

every pupil, whatever their prior attainment. Teachers should use appropriate  

assessment to set targets which are deliberately ambitious. Potential areas of  

difficulty should be identified and addressed at the outset. Lessons should be  

planned to address potential areas of difficulty and to remove barriers to pupil  

achievement. In many cases, such planning will mean that pupils with SEN and  

disabilities will be able to study the full national curriculum. 

Plan 

6.48 Where it is decided to provide a pupil with SEN support, the parents must be  

formally notified, although parents should have already been involved in forming the  

assessment of needs as outlined above. The teacher and the SENCO should agree  

in consultation with the parent and the pupil the adjustments, interventions and  



support to be put in place, as well as the expected impact on progress, development  

or behaviour, along with a clear date for review. 

6.49 All teachers and support staff who work with the pupil should be made aware of their  

needs, the outcomes sought, the support provided and any teaching strategies or  

approaches that are required. This should also be recorded on the school’s  

information system. 

6.50 The support and intervention provided should be selected to meet the outcomes  

identified for the pupil, based on reliable evidence of effectiveness, and should be  

provided by staff with sufficient skills and knowledge. 

6.51 Parents should be fully aware of the planned support and interventions and, where  

appropriate, plans should seek parental involvement to reinforce or contribute to  

progress at home. The information set out in 6.39 should be readily available to and  

discussed with the pupil’s parents.  

Do 

6.52 The class or subject teacher should remain responsible for working with the child on  

a daily basis. Where the interventions involve group or one-to-one teaching away  

from the main class or subject teacher, they should still retain responsibility for the  

pupil. They should work closely with any teaching assistants or specialist staff  

involved, to plan and assess the impact of support and interventions and how they  

can be linked to classroom teaching. The SENCO should support the class or  

subject teacher in the further assessment of the child’s particular strengths and  

weaknesses, in problem solving and advising on the effective implementation of  

support.102 

Review 

6.53 The effectiveness of the support and interventions and their impact on the pupil’s  

progress should be reviewed in line with the agreed date. 

6.54 The impact and quality of the support and interventions should be evaluated, along  



with the views of the pupil and their parents. This should feed back into the analysis  

of the pupil’s needs. The class or subject teacher, working with the SENCO, should  

revise the support in light of the pupil’s progress and development, deciding on any  

changes to the support and outcomes in consultation with the parent and pupil. 

6.55 Parents should have clear information about the impact of the support and  

interventions provided, enabling them to be involved in planning next steps. 

6.56 Where a pupil has an EHC plan, the local authority must review that plan as a  

minimum every twelve months. Schools must co-operate with the local authority in  

the review process and, as part of the review, the local authority can require schools  

to convene and hold annual review meetings on its behalf. Further information about  

EHC plan reviews is given in Chapter 9, Education, Health and Care needs  

assessments and plans. 


